[bookmark: 30j0zll][bookmark: gjdgxs]Assessment and Progression in Religious Education for Devon schools
Guidance for Good Assessment Practice in RE

Introduction

Assessment beyond levels
In 2014 the DfE removed the duty for schools to report on levels as a way of measuring progress and attainment, opening up the possibility of utilising new models of assessment. This left a vacuum, and it has taken some time for teachers and schools to establish new methods of working. Alongside this change has come a renewed emphasis on the knowledge content of the curriculum, moving away from a skills-led focus.
[bookmark: _1fob9te]This guidance aims to help teachers navigate the different choices available to them and work with a framework that moves beyond the ‘levels’ or ‘can-do’ method to focus on assessing rich, deep learning and understanding of key knowledge in RE. It adopts a system of grading which many schools will be familiar with, and which has been recommended by the NAHT. Work is marked according to whether the pupil is understood to be Developing/Emerging; Secure/Expected; Excelling with regard to expected standards. 

Are we talking about the same thing?

· Assessment: finding out how well the pupils have learnt what has been taught, by making judgements based on identified criteria. 

	The purposes of assessment are to show: 
(a) how well the pupils are doing 
(b) what they need to do next to make progress 
(c) how effective the curriculum and teaching are.



· Attainment: a measure of actual outcomes relating to what pupils know, understand and do. 
· Achievement: the extent of a pupil's achievement over time, relative to attainment measures and to the pupil's starting point. 
· Expectations: a statement of the expected outcomes related to what pupils should know, understand and be able to do. 
· Progression: a curriculum design characteristic in which content is arranged so that ideas and processes become more challenging over time. 
· Command: secure and competent knowledge and understanding as measured by an expected standard of attainment, such as an end of key stage expectation; an indicator of rich, deep and integrative learning.  

Formative and Summative Assessment

It is important to distinguish between formative and summative assessment.

Formative assessment
In formative assessment the teacher uses a range of formal and informal assessment procedures, during the learning process, in order to modify teaching and learning activities to improve student attainment.
Formative assessment provides the teacher with quality feedback, so that pupils understand what they have to do to improve. It is intended to change the way we teach, depending on what we observe. It does not work by using grades or scores.
 
Summative Assessment
The goal of summative assessment is to evaluate student learning at the end of a unit by comparing it against some standard or benchmark. It provides a report of the learning, up to a particular point, providing a measure the school’s RE provision.
SATs tests and GCSE results are examples of summative assessments. They lend themselves to using numbers or levels to give a single numerical value to represent the progress of a specific child. This data can be used to show year on year progression for the purposes of external accountability.

Assessing RE

This guidance provides a framework for the assessment of RE that is based on the central attainment target of the Devon Agreed Syllabus (2014): 
engaging with religions and worldviews. 

In brief this framework brings together the aims and objectives to form the following focuses for assessment:

1. Knowledge and understanding of religious and non-religious worldviews;
2. Analysis and evaluation of important questions and experiences of life in relation to religious and non-religious worldviews.

This advice unpacks these terms of benchmark expectations for pupils as they make progress in their RE learning. A new model for RE assessment and progression is presented here, that balances the requirements for knowledge, understanding AND skills. It aims to provide an approach this is clear, straightforward and manageable and that will provide pupils, teachers and parents with information about a pupil’s attainment in RE and what needs to be done next for progress to be made:

· Using benchmark expectations in RE;
· Short-term, medium-term and long-term planning;
· Recording and communicating judgements;
· Proposed expectations in RE for 7, 11, 14 and 16 year olds.


‘Areas of Enquiry’ and ‘Concepts’ in RE and in Religious and Non-Religious Worldviews

In order to provide direction for assessing pupils’ progress in RE it is important to have an idea of where their learning is going. In other words, we need to identify the overarching ideas that pupils should encounter in their RE that will enable them to engage with and understand the power of religion and belief in people’s lives.

Some examples of key words in the whole field of religious education are: authority, belief, belonging, community, communication/expression, diversity, experience, identity, knowledge, certainty, life, purpose, religion, practice, ethics and truth. If pupils are developing their knowledge and understanding of such terms and are learning to engage in productive enquiries about them, then we can be confident that they are moving in the right direction. 

More specifically, where pupils are investigating and interpreting concepts used in particular traditions, they will be building their detailed knowledge and understanding of theological and/or philosophical ideas that will help them to analyse and evaluate some of the questions and experiences of life.

It will be a matter of debate as to which concepts are held to be ‘central’ or at the ‘core’ of any particular tradition, and it will be important to recognise the diversity of emphasis within them. Some examples of concepts that are characteristic of particular religions / worldviews are given in the table below. The list is by no means comprehensive, and doesn’t include all the religious and non-religious worldviews that might be studied, but is indicative of appropriate material for study in RE:

	Buddhism
	Islam

	· Anatta
	· Akhirah

	· Anicca 
	· Allah

	· Compassion
	· Creation

	· Dukkha
	· Islam/Muslim

	· Dhamma/Dharma
	· Jihad

	· Kamma/Karma
	· Prophethood

	· Enlightenment
	· Sadaqah

	· Meditation
	· Revelation

	· Sangha
	· Umma

	· Wisdom
	

	
	

	Christianity
	Judaism

	· Covenant
	· Being Jewish

	· Creation
	· G_d

	· Fall
	· Creation

	· Forgiveness 
	· Death

	· Gospel
	· Forgiveness

	· Incarnation
	· Israel

	· Love your enemies
	· Justice and Mercy

	· Relationship with God
	· Kashrut

	· Repentance 
	· Mitzvot

	· Salvation
	· Repentance

	
	· Shabbat

	
	

	Hinduism
	Sikhism

	· Atman
	· Gurmat 

	· Dharma
	· Guru

	· Diverse forms of God/Goddess
	· Hukam

	· Love, Devotion and Respect
	· Kirat karna

	· Karma
	· Nam Simran

	· Maya
	· Peace, Justice and Tolerance

	· Moksha
	· Sewa

	· Samsara
	· Vand chhakna


 

	
Humanism

	· Atheism and Agnosticism

	· Empathy and Compassion

	· Friendship

	· Happiness

	· Meaning in life without an afterlife

	· Morality as a human construct

	· Reason

	· Rights and responsibilities

	· Science and knowledge of the world




The Framework

The table below provides a set of concise descriptions of what pupils are expected to know and be able to do at specific points in the their studies in religious education. These ‘learning standards’ do not describe any particular teaching practice or pedagogy. Nor do they describe any particular RE curriculum.

It is important to know what progress in these aims and objectives looks like in order to support pupils’ learning and to gauge how well they are doing in RE and how best to advise them on how to improve. 

The descriptions here are in effect broad indicators of progress – signs of pupils ‘getting better’ at RE. Teachers should also have a grasp of the details of the RE syllabus being followed in their school, its aims and purpose as well as the content for the key stages. These will usually be set out in the programme of study. 

Finally, teachers need an understanding of progression and assessment and its relationship to planning, teaching and achievement, in order to construct a system that works in their school.

Benchmark expectations
By combining elements of knowledge and understanding of religious and non-religious worldviews with the interpretation, analysis and evaluation of questions and experiences of life, teachers can gain a clear view of what they expect pupils to achieve. 

These provide a way to map out progression when planning. They can help promote a shared understanding and a common language about achievement in RE. This will enable teachers to make end of key stage judgements about pupil attainments.


	
	


The benchmark expectations can also be used as guidance when writing mark schemes. They can be used or modified to set standards in your school, and shared with parents and pupils. The benchmarks can be adapted to show expectations for each year group, e.g., ‘pupils are doing well in RE in year 5 when they know and understand… and can recall…’ and personalised by relating them to your curriculum plan, e.g., by adding points of belief, practice and forms of expression (such as stories) from specific traditions being studied and specific skills being demonstrated.

Planning
The advantage of using the big ideas / areas of enquiry in planning the RE curriculum, is that it provides a clear structure for pupils to revisit these elements and build on previous achievements. Thus, a ‘spiral’ curriculum can be planned so that pupils can deepen their knowledge and understanding of the traditions being studied by looking, e.g., at a familiar story from a different perspective. 

The benchmark statements can be used to inform and set expectations for pupils’ achievement and assessment criteria in the individual teaching units. These won’t use the same general or abstract language, but will contextualise the expectations into a mark scheme or assessment criteria that will make sense to pupils, i.e., they will provide pitch. This provides the basis of planning assessment opportunities and shows how benchmark expectations develop in practice.


Using the framework
In order to create a manageable assessment system in your school it is helpful to consider the three familiar levels of assessment thinking: short term, medium term and long term.

Short term (day-to-day)
The benchmark expectations for RE are not for sharing directly with students and are of limited use in making day-to-day assessment. However, an understanding of the progression shown in the expectations is essential underpinning for assessment for learning. Progress can be shown on a day-to-day basis, even if assessment information is more informal and ephemeral in nature.

Formative strategies such as better questioning (challenging questions, rich questions); feedback (including formative marking, with opportunities for students to respond and improve their work) and effective self- and peer-assessment require teachers and students to understand progress in these terms.

Medium term assessment (periodic)
Pupils should have the chance to demonstrate their achievement through more formal periodic assessment, typically towards the end of a unit of work. Here, assessing using the criteria for the unit can be used formatively to identify broad progress, strengths and weaknesses and to identify curriculum targets, as well as summatively to monitor progress towards the expectations benchmarks.

A ‘mixed economy’ of assessment opportunities can be built in to test a range of pupils’ capabilities and different aspects of achievements in RE. This might include short tests of specific knowledge, more developed enquiries to assess conceptual understanding and skills, and perhaps occasional synoptic assessment, such as problem solving or decision-making exercises at the end of a year or key stage. These can focus on the extent to which pupils can apply skills, link ideas together and move from the particular to the general, so demonstrating their progress as RE thinkers. These assessment opportunities will draw upon the benchmark expectations.

Long term assessment (transitional)
The benchmark expectations help set a national standard so that schools can be secure in their judgement for monitoring and reporting purposes.

Recording and communicating the judgement
Teachers will be asked to report periodically on pupils’ progress. The NAHT suggests a system of working towards / met / exceeded the expected standards to make judgement about attainment in the long term. This will mean a significant shift from the previous use of levels. If tasks and criteria are planned and written with the benchmark expectations in mind they will become more demanding across the year and key stage.

Thus, pupils who continue to meet expectations throughout a year will inevitably show that they are making progress.

Table 3 Monitoring progress at different time scales
	Scale/Focus
	Practice for example
	Progress and standards

	Short-term 
Day-to-day
	Assessment for learning e.g. questioning, formative feedback/response
	Evident in teaching and learning, in pupils’ ongoing work, response to feedback, etc.

	Frequent
Basic knowledge and skills
	Short test, identified piece of
Homework. More in-depth marking
	Progress check can give you a number

	Half/termly
Conceptual, procedural knowledge
	Short research task, problem-solving exercise, etc. 
Access to work at particular standards, e.g. display. Peer/self- assessment
	Criterion marking and feedback
Linked to age-related  expectations

	Long-term
(Year/Key Stage)
Substantial conceptual development
	A major piece of work, e.g. enquiry, decision making exercise, extended writing
End of year: perhaps synoptic, drawing learning together
	As above, plus an opportunity to develop portfolio of RE work exemplifying and sharing standards and illustrating progress
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The Framework of benchmark expectations in religious education
	Knowledge and understanding 



making greater sense of religious and non-religious worldviews by organising and connecting their knowledge and understanding with questions and experiences of life;
working with more complex information, and with increasing facility with technical vocabulary, about religious and non-religious worldviews, including the impact of people’s beliefs, ways of life and forms of expressing meaning on important questions and experiences of life.

	Expectations. Pupils:

	by age 7
	by age 9
	by age 11
	by age 14
	by age 16

	recall some of the beliefs, stories, symbols, artefacts and practices of different religious and non-religious worldviews, recognising some similarities and differences and saying something about how and why they may be important for many people, especially in the local area.
	describe what believers might learn from the significant texts/writings and other aspects being studied; describe some of the rules and guidance used by believers and how that might be applied in working with others from different traditions, both locally and more widely; describe the importance of key texts/writings in the tradition being studied and give an example of how they may be used.
	make some links between some texts, stories and symbols and guidance on how to live a good life; describe and compare different ways of demonstrating a commitment to local, national and global traditions of religion and belief, including through celebrations; describe and compare different ideas about the meanings of life and death from the traditions being studied with reference to key texts.
	describe and compare different local, national and global expressions and interpretations of religious and non-religious worldviews, explaining how and why people express their views in a variety of ways; suggest reasons for similar and different interpretations of scriptures and other important texts, and offer explanations as to why some people are inspired to follow a particular religious or philosophical path. 
	demonstrate a broad and deep knowledge and understanding of specific religions and worldviews including:
· key beliefs, practices and sources of authority;
· their influence on individuals, communities and societies; 
· similarities and differences within and/or between them; 
explain the significance of key religious and philosophical concepts in relation to important questions and experiences of life.



	Analysis and evaluation 


increasing the range and accuracy of investigative and evaluative skills, and advancing their ability to select and apply their knowledge and understanding of religious and non-religious worldviews to important questions and experiences of life.

	Expectations. Pupils:

	by age 7
	by age 9
	by age 11
	by age 14
	by age 16

	investigate features of religious and non-religious worldviews by asking their own questions about them; talk about what is important to them and to other people with respect for feelings and provide a good reason for the views they have and the connections they make.
	investigate different ideas about God and humanity; ask important questions about the practice of faith and compare different possible answers; express their own ideas about how to lead a good life, recognising that others may think differently, and provide good reasons for the views they have and the connections they make.
	investigate and make links between some stories and symbols from religious and non-religious worldviews and their guidance on how to live a good life; describe and compare how key events are remembered and/or celebrated in different traditions and how people may demonstrate their commitment to such traditions, providing good reasons for the views they have and the connections they make whilst recognising that others may think differently.
	investigate different views on how faith may play a vital part in people’s lives and identity, recognising a diversity of views on the place of religion in the media and wider public life; ask questions about the meaning and purposes of religion and suggest answers in relation to the search for truth; use reasoning and examples to express insights into the relationships between beliefs, teachings and ethical issues whilst recognising that others may think differently.
	plan and undertake independent enquiry in which skills, knowledge and understanding are applied to investigate  questions arising from their study of religious and non-religious worldviews; use a range of intellectual and communication skills, including the formulation of arguments, and some synthesis and critical evaluation of evidence; express insights into the significance and influence of different perspectives whilst recognising that others may think differently.
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